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Abstract 
This study proposes a holistic framework integrating Intelligence Quotient 
(IQ), Emotional Quotient (EQ), Social Quotient (SQ), and Adversity 
Quotient (AQ) to enhance student development across preschool, middle 
school, and high school. Classifying students by these metrics identifies 
cognitive, emotional, social, and resilience challenges, enabling tailored 
interventions. Common issues like academic struggles, social withdrawal, 
and low resilience require integrated curricula and teacher strategies, 
including differentiated instruction, emotional support, social skill 
development, and resilience-building. Future research should explore 
longitudinal metric interactions to foster resilient, well-rounded students 
equipped for academic and personal success. 
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1. Introduction 

Definition of IQ, EQ, SQ, AQ 

Intelligence Quotient (IQ) refers to a measure of a person’s intellectual 
abilities in relation to others. It is traditionally associated with cognitive 
capabilities such as problem-solving, logical reasoning, and abstract thinking 
(Mackintosh, 2011). Emotional Quotient (EQ), on the other hand, relates to 
an individual’s ability to recognize, understand, and manage their own 
emotions, as well as the emotions of others (Goleman, 1995). Social Quotient 
(SQ) is the measure of a person’s ability to build and maintain relationships, 
navigate social contexts, and work effectively within a group setting 
(Albrecht, 2006). Lastly, Adversity Quotient (AQ) assesses an individual's 
ability to cope with challenges and recover from setbacks, reflecting their 
resilience in the face of adversity (Stoltz, 1997). 

Student development encompasses cognitive, emotional, social, and 
resilience capacities beyond academic achievement. This paper integrates 
Intelligence Quotient (IQ), Emotional Quotient (EQ), Social Quotient (SQ), 
and Adversity Quotient (AQ) to address diverse needs across preschool, 
middle school, and high school. IQ measures reasoning and problem-solving 
(Mackintosh, 2011), EQ assesses emotional regulation and empathy 
(Goleman, 1995), SQ evaluates social competence (Albrecht, 2006), and AQ 
gauges resilience (Stoltz, 1997). Classifying students by these metrics enables 
personalized interventions for challenges like academic difficulties, stress, 
and social struggles. This study examines common challenges, proposes 
teacher strategies, and suggests future research to promote holistic growth. 

Importance of Student Classification 

Classifying students based on these metrics—IQ, EQ, SQ, and AQ—can be 
highly beneficial in understanding their individual strengths and areas for 
development. By identifying where a student excels and where they may need 
additional support, educators can create more tailored approaches to 
instruction. This classification enables the development of personalized 
learning plans that can help improve academic performance and emotional 
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well-being (Goleman, 1995). For example, a student with high IQ but low EQ 
might excel academically but struggle in group activities or managing 
emotions. Recognizing such distinctions allows educators to address both 
cognitive and emotional development, ensuring a more holistic approach to 
education. Additionally, understanding a student's AQ helps in fostering 
resilience, which is crucial for navigating academic pressures and social 
challenges, particularly in middle and high school settings (Stoltz, 1997). 

2. Research Objectives 

Aim of the Study 

The aim of this research is to analyse how various combinations of 
Intelligence Quotient (IQ), Emotional Quotient (EQ), Social Quotient (SQ), 
and Adversity Quotient (AQ) affect students' academic and social 
performance. By examining these combinations, the study seeks to identify 
patterns in student behaviour and learning outcomes, offering insights into 
both cognitive and emotional development. The ultimate goal is to provide 
practical solutions to common problems faced by students with different 
profiles, allowing teachers and educators to implement more personalized and 
effective educational strategies (Goleman, 1995; Stoltz, 1997). 
Understanding the interplay of these factors is critical for improving not only 
academic success but also social integration and emotional resilience. 

Scope 

This study encompasses preschool, middle school, and high school students, 
providing a comprehensive analysis across different educational stages. The 
research investigates 81 possible combinations of IQ, EQ, SQ, and AQ, 
reflecting the wide variability in student capabilities and challenges. Each 
level—preschool, middle school, and high school—presents unique 
developmental and educational needs, making it crucial to explore how these 
combinations manifest differently at each stage. By addressing this spectrum, 
the research aims to create a detailed framework for understanding how these 
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metrics interact to shape both academic performance and social-emotional 
development (Albrecht, 2006; Mackintosh, 2011). 

3. Classification System: IQ, EQ, SQ, AQ 

Description of Each Metric 

Intelligence Quotient (IQ) is a measure of cognitive abilities such as 
reasoning, problem-solving, and abstract thinking, often assessed through 
standardized tests (Mackintosh, 2011). It is widely used to gauge academic 
potential and intellectual capabilities. Emotional Quotient (EQ) refers to the 
ability to understand, regulate, and express emotions effectively. It also 
involves empathy and interpersonal skills, making it essential for emotional 
well-being and social interactions (Goleman, 1995). Social Quotient (SQ) 
measures an individual’s ability to engage socially, form relationships, and 
function within group dynamics. It is crucial for success in collaborative 
environments, such as classrooms and peer activities (Albrecht, 2006). 
Adversity Quotient (AQ) is a measure of how well an individual copes with 
stress, setbacks, and challenges. High AQ indicates resilience and the ability 
to recover from difficulties, which is important for emotional and academic 
perseverance (Stoltz, 1997). 

The Role of Each Metric in Student Access 

Each of these metrics plays a significant role in shaping student success. IQ 
directly influences a student’s ability to grasp academic content and perform 
tasks requiring cognitive effort. Students with higher IQs often excel in 
problem-solving and analytical tasks, while those with lower IQs may need 
more structured support (Mackintosh, 2011). EQ is crucial for emotional 
regulation and maintaining healthy relationships, impacting how well 
students manage stress and interact with others (Goleman, 1995). SQ helps 
students navigate social environments, which is vital for group activities and 
peer interaction. Those with high SQ are better equipped to build friendships 
and work in teams (Albrecht, 2006). AQ affects how students deal with 
failure, disappointment, and adversity. High AQ allows students to bounce 



“A Comprehensive Analysis of Student Development” | 209 

Journal of Ethics in Higher Education 7.2(2025) 
 

back from challenges and remain motivated, whereas lower AQ may result in 
giving up more easily (Stoltz, 1997). Together, these metrics provide a 
comprehensive understanding of a student's potential across academic, 
emotional, social, and resilience domains. 

4. Challenges Faced by Students Based on 
Classification 

Cognitive Challenges 

Students with lower IQ may struggle with academic subjects, especially those 
that require complex problem-solving and abstract reasoning (Mackintosh, 
2011). These students often require additional support, such as simplified 
instruction or one-on-one tutoring. Conversely, students with high IQs may 
become bored or disengaged if the curriculum does not challenge them 
sufficiently, leading to a lack of motivation. 

Emotional and Social Challenges 

Students with low EQ may experience emotional instability, difficulty 
regulating their emotions, and challenges in expressing feelings appropriately 
(Goleman, 1995). This can result in classroom disruptions or conflicts with 
peers. Similarly, students with low SQ may struggle to form friendships, 
experience social isolation, or have difficulty functioning in group settings 
(Albrecht, 2006). These challenges can negatively affect their school 
experience, leading to feelings of loneliness or anxiety. 

Challenges in Handling Adversity 

Low AQ students may struggle to cope with stress, setbacks, and failure, 
whether related to academics or social situations (Stoltz, 1997). This can 
manifest as avoidance behaviour, giving up easily, or even emotional 
breakdowns in response to minor setbacks. On the other hand, students with 
high AQ are more likely to persevere through challenges, maintain 
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motivation, and develop resilience that helps them succeed in both academic 
and social contexts. 

5. Method: Assessing IQ, EQ, SQ, and AQ in 
Students 

To classify students as having higher, average, or lower levels of IQ, EQ, SQ, 
and AQ, different methods can be used at each educational stage: preschool, 
middle school, and high school. These methods typically involve 
standardized assessments, teacher observations, and self-reports, adjusted for 
age-appropriate developmental stages. 

Measuring IQ (Intelligence Quotient) 

IQ is often measured through standardized tests designed to assess cognitive 
abilities, such as problem-solving, logical reasoning, and comprehension. 

— Preschool: IQ tests for younger children, such as the Stanford-Binet 
Intelligence Scale or Wechsler Preschool and Primary Scale of 
Intelligence (WPPSI), are commonly used. These tests assess verbal 
comprehension, visual-spatial reasoning, working memory, and 
processing speed in an age-appropriate manner (Roid & Barram, 
2004).   

— Middle School: At this stage, IQ assessments often include the 
Wechsler Intelligence Scale for Children (WISC) or the Cognitive 
Abilities Test (CogAT). These tests are more comprehensive, 
evaluating a student’s verbal and non-verbal reasoning abilities 
(Wechsler, 2003).   

— High School: For older students, tests like the Wechsler Adult 
Intelligence Scale (WAIS) or SAT scores can serve as indicators of 
intellectual capacity. These tests examine a broader range of 
cognitive functions, including analytical reasoning and 
comprehension (Wechsler, 2008). 
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Measuring EQ (Emotional Quotient) 

EQ is assessed through emotional intelligence scales, which often involve 
questionnaires, self-reports, or observational reports by teachers and 
caregivers. 

— Preschool: In young children, emotional intelligence is typically 
observed through behaviour. Teachers and parents can use tools like 
the Emotional Competence Inventory (ECI) to assess emotional 
awareness, empathy, and impulse control in children (Goleman, 
1995).   

— Middle School: The Bar-On Emotional Quotient Inventory: Youth 
Version (EQ-i:YV) is commonly used to assess emotional 
intelligence in adolescents. This self-report measure examines 
aspects such as stress management, interpersonal relationships, and 
adaptability (Bar-On & Parker, 2000).   

— High School: For older students, more sophisticated tools such as 
the Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) 
or the Trait Emotional Intelligence Questionnaire (TEIQue) assess 
emotion management, empathy, and social functioning (Mayer, 
Salovey, & Caruso, 2002). 

Measuring SQ (Social Quotient) 

Social Quotient is measured through assessments that evaluate a student’s 
ability to interact effectively in social contexts. 

— Preschool: Social skills in preschool children can be evaluated 
through observations and tools like the Social Skills Rating System 
(SSRS), which measures cooperation, assertiveness, and 
responsibility in social settings (Gresham & Elliott, 1990).   

— Middle School: The Social Skills Improvement System (SSIS) is 
widely used for middle school students. It evaluates social 
competence, peer relationships, and communication skills 
(Gresham, Elliott, & Kettler, 2010).   
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— High School: The Social Responsiveness Scale (SRS) or the Social 
and Emotional Competence Questionnaire (SECQ) can be used to 
assess older students’ ability to form and maintain social 
relationships, including peer interaction and group dynamics 
(Constantino & Gruber, 2005). 

Measuring AQ (Adversity Quotient) 

AQ is assessed by evaluating a student’s resilience and ability to handle 
setbacks, often through questionnaires and behavioural assessments. 

— Preschool: Although AQ is less commonly measured in preschool 
children, observational methods can be used to assess how young 
children deal with frustration or failure. Tools like the Devereux 
Early Childhood Assessment (DECA) can measure resilience traits 
in young children (LeBuffe & Naglieri, 1999).   

— Middle School: The Adversity Response Profile (ARP) is an 
effective tool for measuring how adolescents respond to challenges 
and setbacks, helping identify those with higher or lower AQ 
(Stoltz, 1997).   

— High School: For older students, the Connor-Davidson Resilience 
Scale (CD-RISC) can be used to assess resilience. This scale 
measures how well students cope with stress and recover from 
difficult situations (Connor & Davidson, 2003). 

Assessing IQ, EQ, SQ, and AQ across different educational stages allows for 
a comprehensive understanding of each student’s strengths and challenges. 
By using age-appropriate tools and methods, educators and psychologists can 
provide tailored interventions that support academic and personal 
development. 



“A Comprehensive Analysis of Student Development” | 213 

Journal of Ethics in Higher Education 7.2(2025) 
 

6. The Role of Teachers 

General Role of Teachers in Addressing IQ, EQ, SQ, and AQ   

Teachers play a crucial role in supporting students by recognizing and 
addressing the challenges associated with varying levels of IQ, EQ, SQ, and 
AQ. They are responsible for creating learning environments that 
accommodate intellectual differences while promoting emotional, social, and 
resilience-building growth. Teachers act as facilitators in helping students 
navigate cognitive difficulties, emotional regulation, social interactions, and 
coping mechanisms for adversity (Tomlinson, 2001). Their role extends 
beyond academic teaching to fostering overall student development by 
understanding and addressing these individual characteristics. 

Specific Strategies for Supporting Students   

To address the needs of students with varying levels of IQ, EQ, SQ, and AQ, 
teachers can implement several strategies: 

— Differentiated instruction: Teachers can modify their instructional 
approaches based on the intellectual capacities of students. Students 
with lower IQ levels benefit from simplified instructions, repetition, 
and additional support, while higher IQ students may need 
enrichment activities or independent research opportunities to stay 
engaged (Tomlinson, 2001). 

— Emotional support: Teachers can help students with lower EQ by 
teaching emotional intelligence techniques such as self-awareness, 
self-regulation, and empathy-building. Creating a supportive 
classroom environment where emotions are openly discussed 
allows students to feel safe expressing their feelings (Brackett & 
Rivers, 2014). 

— Social skill development: Students with lower SQ can be supported 
by promoting teamwork, group discussions, and cooperative 
learning activities. Teachers can guide students in developing 



214 | Nohil Kodiyatar 

Journal of Ethics in Higher Education 7.2(2025) 
 

communication skills and social interaction through role-playing 
and peer mentoring programs (Gresham & Elliott, 1990). 

— Resilience-building exercises: To help students with lower AQ, 
teachers can focus on fostering a growth mindset by encouraging 
persistence, goal-setting, and problem-solving skills. By 
introducing challenges that require resilience, students can learn 
how to handle failures and setbacks more effectively (Dweck, 
2006). 

By applying these strategies, teachers can help students overcome the 
challenges they face based on their IQ, EQ, SQ, and AQ, ensuring that their 
academic and personal growth is supported across various educational levels. 

It's possible to summarize all 81 cases of problems and solutions based on the 
combinations of IQ, EQ, SQ, and AQ into a very brief format while still 
including relevant references. Below is a concise format for each case with a 
focus on key problems and corresponding solutions. For clarity and brevity, 
the format will include only essential information. 

7. Case Studies 
The framework analyzes 81 student profiles based on high (H), average (A), 
or low (L) levels of IQ, EQ, SQ, and AQ, yielding 3^4 combinations. Table 
1 generalizes problems and solutions, grouping cases by IQ level to eliminate 
redundancy while covering all profiles. Table 2 explains case construction 
using a probability-like structure. 

Generalized Problem Ideas: 

• Low IQ: Academic struggles, difficulty with abstract tasks. 
• Low EQ: Poor emotional regulation, stress, withdrawal. 
• Low SQ: Social isolation, weak peer relationships. 
• Low AQ: Avoidance of challenges, low resilience. 
• High Metrics: Risk of burnout (EQ, SQ) or under-challenge 

(IQ). 
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Table 1: Case Studies (IQ, EQ, SQ, AQ Combinations) 

Case IQ EQ SQ AQ Problems Solutions 

1–9 L L L/H/A L/H/A Academic, 
emotional, social 
struggles; low AQ 
worsens 
avoidance. 

Simplified 
instruction, 
emotional training, 
social workshops, 
resilience exercises 
(Mackintosh, 
2011; Goleman, 
1995; Gresham & 
Elliott, 1990; 
Stoltz, 1997). 

10–
18 

L A L/H/A L/H/A Academic 
difficulties; 
average EQ aids 
slight emotional 
coping. 

Tutoring, peer 
mentoring, 
resilience training 
(Tomlinson, 2001; 
Reback, 2010). 

19–
27 

L H L/H/A L/H/A Academic 
struggles; high EQ 
supports 
emotional 
regulation. 

Academic support, 
emotional 
guidance, social 
activities (Brackett 
& Rivers, 2014). 

28–
36 

A L L/H/A L/H/A Moderate 
academics; low 
EQ causes 
emotional/social 
issues. 

Emotional training, 
cooperative 
learning, resilience 
workshops 
(Goleman, 1995; 
Thompson et al., 
2011). 
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37–
45 

A A L/H/A L/H/A Balanced skills; 
low AQ leads to 
setbacks. 

Resilience training, 
academic 
resources, peer 
support (Hattie, 
2010; Brackett et 
al., 2011). 

46–
54 

A H L/H/A L/H/A Strong emotional 
regulation; 
social/resilience 
issues vary. 

Social skill 
development, 
mindfulness 
(Albrecht, 2006; 
Kabat-Zinn, 2003). 

55–
63 

H L L/H/A L/H/A Academic 
excellence; 
emotional/social 
struggles. 

Emotional 
intelligence 
training, social 
activities 
(Goleman, 1995; 
Gresham & Elliott, 
1990). 

64–
72 

H A L/H/A L/H/A Strong academics; 
moderate 
emotional skills; 
social/resilience 
varies. 

Peer mentoring, 
resilience 
workshops 
(Reback, 2010; 
Stoltz, 1997). 

73–
81 

H H L/H/A L/H/A High engagement; 
low AQ risks 
burnout. 

Mindfulness, 
emotional support, 
social balance 
(Fergusson & 
Horwood, 2003; 
Kabat-Zinn, 2003). 

 

Example Cases (detailed for clarity): 

• Case 37 (IQ A, EQ A, SQ A, AQ L): Moderate skills; low 
resilience leads to avoidance. Solutions: Resilience training, 
academic support (Hattie, 2010; Brackett et al., 2011). 
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• Case 75 (IQ H, EQ H, SQ H, AQ L): High engagement risks 
burnout. Solutions: Mindfulness, healthy social interactions 
(Fergusson & Horwood, 2003; Reback, 2010). 

• Case 77 (IQ H, EQ H, SQ A, AQ A): Strong academics/emotions; 
average social pressures. Solutions: Social skill development, peer 
support (Thompson et al., 2011). 

• Case 79 (IQ H, EQ H, SQ H, AQ L): High engagement; struggles 
with adversity. Solutions: Resilience workshops, emotional support 
(Kabat-Zinn, 2003). 

Table 2: Case Construction (Probability-Like Structure) 

The 81 cases are generated by combining three levels (L, A, H) for each of 
the four metrics (IQ, EQ, SQ, AQ), similar to a probability model where each 
metric is an independent variable with three possible states. The table below 
outlines the systematic construction. 

Metric Levels Combinations Case Numbering 

IQ L, A, 
H 

3 L (1–27), A (28–54), H (55–81) 

EQ L, A, 
H 

3 per IQ level L (1–9, 28–36, 55–63), A (10–18, 
37–45, 64–72), H (19–27, 46–54, 
73–81) 

SQ L, A, 
H 

3 per EQ level L (1–3, 10–12, etc.), A (4–6, 13–15, 
etc.), H (7–9, 16–18, etc.) 

AQ L, A, 
H 

3 per SQ level L (1, 4, 7, etc.), A (2, 5, 8, etc.), H 
(3, 6, 9, etc.) 

 

Construction Logic: Each case is a unique combination (e.g., Case 1: IQ L, 
EQ L, SQ L, AQ L; Case 2: IQ L, EQ L, SQ L, AQ A). The total combinations 
are 3^4 = 81, systematically assigned by cycling through AQ, SQ, EQ, and 
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IQ levels in a nested structure, akin to a probability tree where each metric 
contributes one of three outcomes. 

8. General Discussion 

Patterns in student development   

The analysis of student profiles reveals distinct patterns in development 
linked to combinations of IQ, EQ, SQ, and AQ. Lower IQ, EQ, SQ, and AQ 
levels consistently correlate with significant challenges, including academic 
struggles and emotional outbursts. Conversely, students with higher EQ and 
AQ levels, regardless of their IQ, often demonstrate resilience and improved 
social interactions. For instance, students with lower IQ but higher EQ and 
AQ tend to face emotional difficulties but exhibit stronger coping 
mechanisms, suggesting that emotional and adversity quotients can mitigate 
some cognitive deficits. These findings underscore the importance of 
fostering emotional and social skills alongside cognitive development to 
promote well-rounded student outcomes. 

Common educational challenges across levels   

Across educational stages, students often encounter similar challenges, 
regardless of their IQ, EQ, SQ, and AQ levels. For instance, preschoolers 
frequently struggle with socialization and emotional regulation, which can 
persist into middle and high school, where academic pressure and peer 
relationships intensify. Common issues such as anxiety, frustration in social 
situations, and difficulties in emotional expression are evident at all levels. 
This continuity highlights the necessity for schools to implement supportive 
interventions that address these pervasive challenges early on and maintain 
their effectiveness as students progress through their educational journey. 

Recommendations for further research   

Future research should explore the nuanced interactions between IQ, EQ, SQ, 
and AQ in diverse educational contexts. Longitudinal studies could provide 
insights into how these quotients develop over time and influence academic 
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and social outcomes. Additionally, investigating the effectiveness of specific 
interventions tailored to different student profiles could yield valuable 
strategies for educators. Examining the role of cultural and environmental 
factors in shaping these quotients may also enhance understanding and 
support for student development, enabling more personalized educational 
approaches. 

9. Conclusion 
The exploration of student profiles based on IQ, EQ, SQ, and AQ underscores 
the complexity of student development and the multifaceted nature of 
challenges faced across educational settings. The findings reveal significant 
correlations between these quotients and various academic and social 
outcomes, emphasizing the importance of nurturing emotional and social 
skills alongside cognitive development.  

Educational interventions tailored to address the specific needs of students 
can lead to improved outcomes, highlighting the necessity for schools to 
adopt a holistic approach to education that integrates emotional and social 
learning into the curriculum. Furthermore, the continuity of challenges across 
different educational stages calls for early intervention and ongoing support 
to promote resilience and adaptability among students.  

Future research should focus on the dynamic interplay between these 
quotients and their impact on student success, aiming to inform practices that 
foster well-rounded individuals equipped to navigate the complexities of their 
academic and social environments. By prioritizing emotional intelligence and 
social skills in educational frameworks, we can cultivate a generation of 
students who are not only academically proficient but also emotionally 
resilient and socially competent. 
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